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Naomi de Klerk of Blomvlei Primary School in the Western Cape was one of 163 teaching assistants whom the Western Cape education department introduced in schools in 2006. The 
assistants, who have been trained as part of the project, support teachers to strengthen the teaching of numeracy and literacy in the foundation phase. Photograph: David Harrison
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M
erle du Plessis has 
more than two dec-
ades’ teaching expe-
rience and currently 
teaches at Blomvlei 

Primary School in Hanover Park on 
the Cape Flats. She knows all too 
well that managing a class of 45 six-
year-olds is no easy task.

“Before I had a teaching assistant 
the noise levels would get out of con-
trol and I wouldn’t be able to get any 
work done,” says Du Plessis. “Now, 
with an assistant, there’s a busy 
buzz in the class as children ask 
questions and do their schoolwork. 
A teaching assistant has freed me to 
focus on those individuals who need 
additional help.”

The help came through an inter-
vention project — the deployment 
of 510 teaching assistants — by the 
Western Cape education depart-
ment’s task team responsible for the 
implementation of the province’s 
numeracy and literacy strategy. 

Sandra Fortuin, deputy chief edu-
cation specialist: senior curriculum 
planner for inclusive education 
(mainstream), manages the project.

“Research indicates that children 
who don’t master basic numeracy 
and literacy in the foundation phase 
— grades R to three — are lost for-
ever,” she says. 

“The skills gap just widens as the 
child moves up through the grades. 
The department decided to appoint 
the assistants after assessments 
found that learners in grades three 
to six are struggling to meet the 

requirements of the national cur-
riculum, especially in poor commu-
nities. 

“The idea of teaching assistants 
isn’t new and schools in the United 
States and the United Kingdom 
make use of them. Some schools, 
both locally and internationally, also 
make use of parents and get them 
involved in reading programmes. 
In communities where many of 
the parents often don’t have basic 
numeracy and literacy skills, this 
just isn’t possible, which is why the 
department intervened.” 

The pilot project ran from March 
to November 2006, after which it 
was assessed and the assistants eval-
uated. It was such a success that the 
project ran again last year and will 
continue into the foreseeable future.

“We appointed about 510 teach-
ing assistants to begin with and, 
over the ensuing months, about 40 
dropped out,” says Fortuin. “Some 
decided that it just wasn’t for them 
while others found permanent 
jobs elsewhere. A small proportion 
turned out not to be competent 
enough. 

“Training takes place one week 
a month and the department pays 
them a basic salary of about R2 000 
a month, as well as their tuition fees, 
which amounts to R4 500 annually,” 
says Fortuin. “We also pay a study 
allowance for transport, stationery 
and resource materials. The out-of-
town teaching assistants’ accom-
modation and meals are paid for 
too. Training takes place at the six 

further education and training col-
leges with a total of 11 satellite cam-
puses throughout the Western Cape. 
We’ve also set up campuses in rural 
areas to make the training as acces-
sible as possible.”

Although the number of black 
teachers has declined in the past 
few years, the assistants are pre-
dominantly black. Many are keen to 
become qualified teachers but they 
find it difficult to access bursaries to 
further their education.

“A lot of the teaching assistants 
work and study part-time,” says 
Fortuin. “Tuition is so expensive 

that few can afford to give up their 
jobs. The Western Cape education 
department has made 15 bursaries 
available to teaching assistants who 
want to study full-time for the bach-
elor of education (foundation phase) 
degree. These bursaries provide 
some financial support, but it is a 
sacrifice for them to study full-time. 
One can only admire their dedica-
tion and commitment.”

A
nya Morris, a trainer 
at the Early Learning 
Resource Unit, trains 
g r a d e  R  t e a c h e r s . 
“There is compelling 

research from Unicef that indicates 
you can change society when you 
invest money in early childhood 
education,” she says. “You can help 
shape children when they are four 
or five, but not when they’re teenag-
ers, which is where so much money 
in education gets spent. 

“Currently more than 84% of 
South African children are not 
involved in any sort of organised 
early-childhood development pro-
grammes and that’s bad news for 
the generations to come.”

Morris says early childhood edu-
cation has been proven to reduce 
the incidence of criminal activities, 
unemployment and teenage preg-
nancies, as well as to reduce the 
cost of state support through social 
grants and incarceration. “The 
investment in a child’s early devel-
opment influences how successful 
she becomes later on and strength-
ens her chances of becoming an 
asset to society,” she says.

Naomi de Klerk, a teaching assist-
ant at Blomvlei Primary, has her 
heart set on becoming a teacher and 
is studying part-time for a BA with 
psychology as one of her majors.

For De Klerk, being an assist-
ant not only means freeing up the 
teacher, but also providing needy 
children with extra love and atten-
tion. “I do small-group work, help 
the children practise the sounds of 
the letters and come up with games 

Win complimentary classroom 
passes to all six evening talks 
at South Africa’s annual week-
long national science festival, 
SciFest Africa. 

The SciFest 2008 passes 
mean that cash-strapped 
schools can provide staff 
and learners with up to 
40 free tickets to meet 
renowned local and 
international scientists 
each evening at the Monument 
building in Grahamstown in the Eastern 

Cape, leaving visitors free 
during the day to shape 
their own programme from 
500 workshops and events.

The evening passes are 
worth up to R1 500 but 
do not cover transport, 
accommodation or other 
SciFest events. Find out more 
about the programme and 
accomodation by logging on 
to www.scifest.org.za or SMS 
“teacher” and “scifest” to 
32510 (SMS costs R1). 

each evening at the Monument 

Cape, leaving visitors free 

their own programme from 
500 workshops and events.

worth up to R1 500 but 
do not cover transport, 
accommodation or other 
SciFest events. Find out more 
about the programme and 
accomodation by logging on 
to www.scifest.org.za or SMS 
“teacher” and “scifest” to 
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A helping hand
In 2006 teaching assistants were 
introduced to 163 Western Cape schools 
to promote numeracy and literacy in the 
foundation phase. Karena du Plessis 
reports on their influence

to make it easy for them to learn. 
But I also dish out plenty of hugs 
and affection. A lot of children come 
from difficult social backgrounds 
and often miss out on the affirma-
tion they need,” she says. 

“It’s incredible to watch children 
blossom when you praise them. 
The crime and poverty on the Cape 
Flats also makes children very vul-
nerable. The other day a little boy 
came to school even though he was 
really sick. Staying at home for him 
felt like the least safe option and he 
wanted to be with us.”

De Klerk’s community spirit 
extends beyond school hours. She 
has helped spearhead a family lit-
eracy and numeracy programme for 
parents. These sessions run from 
1pm to 4.30pm on Fridays and the 
classes are over-subscribed.

“Parents come to us and say, ‘how 
can I help my child if I can’t read or 
do maths?’, so I wanted to do some-
thing to help them,” she says.

Du Plessis is clear about the 
 benefits a teaching assistant pro-
vides to her Blomvlei class. “For the 
first time I can catch my breath and 
stay on top of things,” she says. “My 
assistant helps with administrative 
duties such as preparing workbooks 
and photocopying. This means that 
I have more time for real teaching.

“Learners now receive more indi-
vidual attention and a definite 
improvement in the learners’ work 
— and the general classroom atmos-
phere — is evident. I think that the 
children are busier now than before, 
because they have the presence of 
two people to whom they can turn, 
and they are enjoying learning.”

Male teaching assistants also serve 
as valuable role models for the chil-
dren, who often come from single-
parent families or who are exposed 
to negative influences such as gang-
sterism. 

“Taking my teaching assistant 
away would be robbing the children 
of this vital benefit — much like giv-
ing a child candy and then taking it 
away again,” says Du Plessis.

Teaching assistant Naomi de Klerk at work at Blomvlei Primary in Hanover Park. Photograph: David Harrison
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Two ECD practitioners tell their woeful stories to Thabo Mohlala

Early childhood development

REGISTER FOR ONE OF THE FOLLOWING ACCREDITED SHORT PROGRAMMES
CHOOSE FROM
+  ASSESSOR TRAINING (Customised for Educators) NQF 5 (15 credits)
+  MODERATOR TRAINING NQF 6 (10 credits)
+  OBE (FACILITATE LEARNING) NQF 5 (10 credits)
+  SKILLS DEVELOPMENT FACILITATOR NQF 5 (33 credits)
+  UNDERSTAND SCHOOL MANAGEMENT & LEADERSHIP IN THE SA CONTEXT NQF 5 (10 credits)
+  DEVELOP A PORTFOLIO TO DEMONSTRATE SCHOOL MANAGEMENT AND LEADERSHIP COMPETENCE NQF 6 (10 credits)
+  LEAD AND MANAGE PEOPLE NQF 6 (20 credits)
+  MANAGE ORGANISATIONAL SYSTEMS AND PHYSICAL AND FINANCIAL RESOURCES NQF 6 (20 credits)
+  MANAGE POLICY, PLANNING, SCHOOL DEVELOPMENT AND GOVERNANCE NQF 6 (20 credits)
+  MANAGE TEACHING AND LEARNING NQF 6 (20 credits)

or complete and post to:  Edutel Skills Development, PO Box 6596, WESTGATE, 1734

Please send me more information on the following course (s):
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Address:
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M
pho Thibedi* has a per-
sonality that naturally 
qualifies her to work 
with young and frag-
ile minds. This serves 

her well as an early childhood devel-
opment (ECD) teacher at a primary 
school in Meadowlands Zone One. 

She studied to become an ECD 
practitioner in 1996, but a lack of 
funds meant she could only study 
up to N3. 

Nevertheless, the following year 
she became a full-time practitioner. 
She was excited about finding a job 
she loves, even though she could not 
get to N6 level. Little did she know 
about the frustrations awaiting her. 

Her main source of frustration was 
not getting a regular monthly salary 
— sometimes it could take two or three 
months before she would be paid.

“We are still treated as a separate 
entity from other teachers despite the 
fact that we do similar things to what 
foundation-phase teachers do. We get 
paid R1 500 by the school governing 
body. We also used to get an additional 
R2 000 grant from the DoE [depart-
ment of education],” says Thibedi.

But suddenly the school govern-
ing body cut her pay to R750, she 
says, “because I was getting more” 
— referring to the inconsistently 
paid grant from the DoE. 

“I never expected this kind of treat-
ment from the state. Imagine having 
to run around asking about when 
you will get paid. Even when you try 
to enquire you end up confused as 
you get tossed between the district 
and the notorious Gauteng Shared 
Services Centre,” Thibedi says. 

Not only does this affect her per-
formance, it also has an impact on her 
personal and family life. “I cannot open 
an account with any store because 
I am considered a risk. In the event 
that I succeed in opening one, I know 
at the back of my mind that it will be 
revoked as I am certain I would have 
to skip payments. This has destroyed 
my credit profile,” says Thibedi.

She adds that her relationships 
with friends and neighbours have 
soured because she still owes them 
money which she borrowed a while 
back. “My husband is not working. 
We do not have our own house and 
rent at his parents’ house. I am also 

Thabo Mohlala

T he department of education 
is dragging its feet in tack-
ling the massive backlog in 

the early childhood development 
(ECD) field which was inherited 
from the apartheid government, 
according to experts and practi-
tioners in the sector.

This inaction is demoralising  
for thousands of ECD practition-
ers who are keen to be integrated 
into the mainstream teaching  
profession. 

The ECD practitioners hope this 
move will improve their condi-
tions of service by giving them 
access to state benefits and put an 
end to the late or irregular pay-
ment of salaries.

At present ECD practitioners 
are excluded from enjoying state  
benefits such as medical aid, hous-
ing allowances and sick, study and 
maternity leave, among others. 

But  the problems cr ippl ing  
the sector are more wide-rang-
ing than practitioners’ conditions  
of service.

Topping the list of priorities 
is the persistent under-funding 
of the sector, such as an inad-
equate resource provision to ECD  
facilities and the limited training 
for unqualified and under-quali-
fied teachers.

Yet, ECD is a critical phase for 
children. Studies by the education 
department have found that there 
is a relationship between a high 
failure rate in schools and learn-
ers’ exposure to a learning envi-
ronment prior to grade one. 

“The battle for matric is lost in 
grade R,” says Elsie Calitz of the 
Association for the Education and 
Care of Young Children.

She blames some of the problems 
in the sector on the decision by the 
department to abolish the registra-
tion of ECD facilities 10 years ago, 
which led to widespread confusion 
as some of the ECD facilities oper-
ated without being linked to pri-
mary schools. 

Ideally, ECD outfits should be 
attached to schools to get access to 
the schools’ existing infrastructure 
and benefit from a range of state 
services. The education depart-
ment would also be in a posi-

ECD  

ViVa ECD, 
ViVa

‘Unless the 
early childhood 
development (ECD) 
teacher builds a 
solid foundation of 
the learner’s future, 
the teacher in the 
higher grades will 
try in vain to mend 
any cracks formed. 
Viva ECD, viva,’ 
says Samukelisiwe 
Msiza of the Reagile 
Primary School in 
Tembisa, Gauteng. 
She was the winner 
of the National 
Teacher Award for 
Excellence in ECD.

Watch the Learning 
Channel’s Teacher 
Time on February 13 
10am on SABC1 for 
more information 
on this amazing 
teacher. Photograph: 
Andrzej Sawa

supporting my husband’s two kids 
from a previous relationship. 

“So it means out of the little that 
I get, I must pay for rent, buy food, 
travel to work and also take care of 
the debts he incurred while he was 
still working. It is such a stressful 
life,” Thibedi explains, her eyes brim-
ming with tears. Her total monthly 
budget hovers at around R3000.

Nono Lehlokwa, who teaches at 
Senyamo Primary School in Dob-
sonville, Soweto, is also demoralised 
and complains about the irregu-
lar manner in which she gets paid. 
“The emotional pain this causes us 
is enormous. I remember I was suf-
fering from diarrhoea and my doc-
tor attributed it to the stress I was 
experiencing. What is worse is that 

my marriage was nearly wrecked. 
My husband was beginning to dis-
trust me because at the end of every 
month I have to give an explana-
tion,” she says. 

Adds Thibedi: “Recently one of 
my best friends died from what we 
suspect were stress-related compli-
cations. As far as I know she was 
healthy, although she was always 
complaining about financial prob-
lems associated with late payment.

“At the time of her death she had 
not been paid for over four months. 
I am not a doctor, but I have no 
doubt the frustrations related to 
late payments contributed signifi-
cantly to her death.”

W h a t  a n g e r s  T h i b e d i  a n d 
Lehlokwa is that, in 2004, they went 

for 18 months of level four to five 
upgrade training. 

“We graduated and the officials 
from the provincial education 
department congratulated and 
assured us that we would now be 
treated like any qualified teacher 
and be entitled to all basic benefits,” 
says Lehlokwa.

“This confuses us as nothing has 
changed for us. We are still treated 
like before and now they are talk-
ing of 2010. Whether they mean it 
or whether they are just climbing 
on to the bandwagon of the World 
Cup euphoria is anybody’s guess. 
But, the fact remains, we are treated 
unfairly,” says Thibedi.

* Not her real name
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Star Stories

Turn your 
classroom 
into a reading 
wonderland!
n A range of books designed to give 

children the experience of a well-
stocked library or bookshop, and 
inspire a love of reading for pleasure. 

n The books are imaginative and 
entertaining, come in a variety of 
sizes and styles, include fiction and 
non-fiction, and are beautifully 
illustrated in full-colour.

n Written and illustrated for South 
Africans by South Africans.

n Over 120 titles – and growing.

n Some titles are also available in 
isiXhosa, isiZulu, Sepedi, Sesotho 
and Setswana.

n For convenience, graded for 11 levels 
of reading ability, from picture books, 
through ‘beginner’ and ‘confident’, 
to ‘extension’.

n A Teacher’s Resource Book includes 
reading assessment sheets.

n Die gunsteling Ster Stories is ook 
beskikbaar. 

FARM 036

n A Teacher’s Resource Book includes Teacher’s Resource Book includes Teacher’s Resource Book
reading assessment sheets.

n Die gunsteling Ster Stories is ook 
beskikbaar. 
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position to monitor their operations 
a n d  p r o v i d e  i n - s e r v i c e  t r a i n i n g 
to the facilitators. 

But the abolition of registration of 
ECD facilities led to unregistered outfits 
mushrooming with little or no regard for 
basic operating rules and standards. This 
has happened at the expense of children, 
says Calitz.

She adds that there are committed ECD 
practitioners, but they have to be empow-
ered and paid a decent salary. 

Eric Atmore, director of the Centre for 
Early Childhood Development in Cape 
Town, agrees. “Practitioners are paid 
‘poverty salaries’ and are undervalued,” 
he says.

“The result is that we cannot attract 
quality educators to the ECD sector. It is 
also the least protected sector in the coun-
try and the Basic Conditions of Employ-
ment Act is ignored by most employers.” 

Atmore  be l ieves  there  i s  no  s in -
gle defined strategy in place to cover 
children up to six years of age. “It is still 
fragmented between the departments of 
education and social development, with 
[the] health [department] playing a min-
imal role.” 

The Institute for Democracy in South 
Afr ica ’ s  educat ion spec ia l i s t ,  Rus-
sell Wildman, says the problem has to 
do with the existing school funding 
norms policy. 

“The effect of this is that the exten-
sion of ECD to public schools is run on 
a shoestring budget and provinces baulk 
at channeling funds towards ECD pro-
grammes because of the high wage bill. 
Instead, they use the money to address 
other competing social needs.” 

He says the danger is that the quality of 
ECD education is compromised because 
no funds are committed for either ECD 

teacher training or the provision of suit-
able learning facilities.

In  i t s  r eac t i on ,  the  depar tment 
expressed confidence in the “strides that 
have been made in the ECD sector”. 

Says Palesa Tyobeka, deputy director 
general of general education and train-
ing: “There is significant progress, par-
ticularly in the five-year-old age group. 
The recently released Community Survey 
reflects that whereas in 1996 only 22,5% 
of the five-year-old population attended 
an educational institution, in 2007 this 
figure rose to 80,9%.” 

Commenting specifically on the conten-
tious salary issue, Tyobeka says: “Cur-
rently, plans are under way to develop 
national guidelines for the conditions 
of service for grade R teachers and the 
department of social development is 
developing norms and standards for the 
registration of ECD sites.”

Early childhood development (ECD) 
centres and practitioners are set to 
benefit from the department of 
social development’s newly launched 
National Integrated Plan for Early 
Childhood Development. 

According to the department, the plan 
aims to provide a “solid foundation of 

physical, emotional, psychosocial, cognitive 
and healthy development of children”. 

Launching the ECD registration drive 
last year, Social Development Minister 
Zola Skweyiya said: “ECD services 
are a cardinal poverty-eradication 
intervention.” 

He said his department aims to 

“bring parity in service quality in all 
ECD centres” and explained that all the 
provinces would receive a R9 per child, 
per day subsidy. This, he said, would 
ensure that all ECD practitioners are 
registered, monitored and evaluated 
to ensure they provide quality services 
to children. 

SOLID FOUNDATION

remains neglected



Distance Education Programmes

The University of Pretoria 
offers three distance education 
programmes to teachers who 
want to advance their careers:

ACE: Education Management •	

ACE: Special Needs Education •	

BEd (Hons) Education •	
Management, Law and Policy 

We offer:

Excellent student support •	

Fees covering all learning •	
material – no hidden costs 

Exam centres and contact •	
sessions throughout South 
Africa

Leading Mindswww.up.ac.za

All	 educators	 who	 would	 like	 to	 find	 out	 more	 about	 the	 University’s	 distance	
programmes are invited to return this coupon to: PO Box 22041, Helderkruin, 
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Ours is the only University with the unique Open 
Learning System that lets you structure your 
studies to suit your personal circumstances. 
So you decide when you are ready to write 
exams.

As a student you will receive excellent support. 
We are constantly in touch through sms, phone 

and fax. We have annual contact sessions at 
various centres throughout the country and have 
more than 100 examination centres nationally.

There are no hidden costs in our fee structure. 
Your programme fees cover learning materials, 
textbooks,	examination	fees,	stationery	etc.

We	 also	 disburse	 student	 loans	 repayable	 in	
very easy installments. 

The University of Pretoria is a world-class 
institution whose staff and students are often 
honoured for their academic achievements. 
Join this Faculty and you join the leaders in 
education.

KNOWLEDGE IS POWER



A quick fix?

7

 February 2008 theTeacher

A new reality show sees business bosses joining school management teams. 
Caroline Faulkner considers the benefits to schools

Management

T
he Learning Channel’s new 
Top Class programme, which 
is screened from this month,  
placed 10 CEOs from top busi-
nesses into 10 underachieving 

schools identified by the national depart-
ment of education as having the potential to 
do better. 

Top Class’s purpose: to make a difference. 
The CEOs’ brief: to help turn the schools 
around.

Can this be achieved? Over the next few 
months we’ll find out — is it mission possi-
ble or impossible?

The idea of placing business expertise in 
schools is not new internationally. Schools 
are moving from a culture of dependency 
to enterprise and the belief that schools 
can learn from good business practices 
is embedded in many principalship pro-
grammes. Globally, schools have to manage 
new challenges. 

Strategic planning, organisational systems 
and resource management, tools that are 
essential in business, are being used increas-
ingly in schools to ensure that their core 
business — teaching and learning — takes 
place despite these challenges and however 
limited their resources. 

But placing business in education is also 
contentious. There are critical questions 
that must be asked, especially where this is 
short-term intervention rather than a devel-
opment strategy.

Are the school leaders passive recipients of 
business intervention or is it an equal learn-
ing and development opportunity over time? 
Who identifies problems and finds solutions 
to address them? Is it a snapshot and instant 
judgement, or long exposure and measured 
judgement of what is happening in a partic-
ular school and, even more importantly, why 
it’s happening?

So how does Top Class address these ques-
tions? Well, it opts for the interventionist 
expert approach, in snapshot, instant judg-
ment mode. It sends in its consultant — the 
big business boss — to each of the chosen 
schools. The consultant has been briefed on 
the school: s/he goes in, checks things out,  
tells the school what it should do — com-
municating this in a variety of ways — then 
leaves.

Five weeks later, the programme team 
revisits the school to see if the plan is work-
ing. Twelve months later, the team will 
return for the final visit. Judgement will 
then be made: has the school been turned 
around?

Clearly this is TV format rather than rec-
ognised good practice development. Where 
models of business and education shar-
ing good practice are used effectively, work 
placements span a longer time frame; indi-

v idua l s  br ing 
practical and 

strategic 
i d e a s 
f r o m 
one con-

text to another, making leaders aware of 
other ways to do things — which may have 
applicability to their own context. So brief-
ing notes and just one day in the life of a 
school is not the best way of understanding 
its organisational culture and what makes it 
work or not work.

In the words of management guru Stephen 
Covey: “Seek first to understand.” So, how 
well do the CEOs understand the school con-
text and the issues they are presented with? 
And how well do they address the problem 
areas for which they have been asked to find 
solutions? Well, as the engaging programme 
presenter Salamina Mphelo says: “Let’s go 
take a look.”

This is a warts and all programme. There 
is no attempt to gloss over the exceptionally 
difficult situations each of these schools, 
rural and urban, are in. The issues do not 
surprise — the graphic depiction does. We 
are exposed to the lack of basic facilities 
(grossly inadequate toilets) and resources; 
safety and security issues for both educators 
and learners — weapons and gangsterism 
in school; learners’ and parents’ disaffec-
tion; late coming and lack of discipline; and 
cultural issues such as initiation, which can 
cause absenteeism at exam time.

But the most shocking issue was 
the low level of care and sup-
port that the schools receive 
from their provincial depart-

ments, on which they are still dependent, to 
address any of the identified problems.

That the school principals, deputies, heads 
of departments, school governing bodies and 
educators talk freely and frankly about the 
issues they face and have to deal with every 
day is not only brave but — as Martin Fein-
stein, one of the CEOs says — “truly hum-
bling”. And it is all credit to the CEOs that 
they made any sense of the almost insensi-
ble conditions under which the majority of 
South Africa’s schools operate.

The “Talk Time” panel session in each 
programme would be more valuable if it 
included a principal — who had turned 
round a school in similar circumstances 
— to gauge his/her opinions on the CEOs’ 
strategies. But it was encouraging to hear 
the Deputy Director General in the national 
department, Palesa Tyobeka, admitting 
embarrassment at the exposure of the poor 
level of provincial support, generally, to 
the schools.

Despite the limitations of the approach 
this is a positive — and entertaining — way 
of providing strategic assistance and sup-
port to schools in desperate need. And in the 
case of so many schools, a quick fix is better 
than no fix.

Next month’s article will focus on 
the CEOs’ strategies for address-

ing the issues and the schools’ 
approaches to implementation

Top Class is screened every 
Wednesday at 11am on SABC 1

Caroline Faulkner lectures on 
educational leadership and 

management at the Wits School 
of Education in the educa-

tion leadership 
and policy 
studies 
division
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placements span a longer time frame; indi-
v idua l s  br ing 

practical and 
strategic 
i d e a s 
f r o m 
one con-

Prakesh Desai, 
group CEO of Johnic 
Communications (right), 
and Tina Eboko, director 
of group corporate 
affairs at Standard Bank 
(bottom left), are among 
the top business people 
participating in the show

Our nation’s education is our commitment
www.nasou-viaafrika.com

Story Street

Reading through 
making meaning 
in context
“...  a ‘balanced approach’ to 
literacy development has been 
used. It is balanced because it 
begins with children’s emergent 
literacy, it involves them in reading 
real books and writing for real 
purposes, and it gives attention 
to phonics.”

from the National Curriculum 
Statement

This balanced approach is achieved in 
Story Street by integrating language 
and phonic skills within the meaningful 
context of stories.

Story Street starts learners on the 
exciting road to literacy by taking them 
on a journey through wonderful stories, 
rhymes and other texts.

There are eight titles per grade, each 
available as a Little Book, and as a Big 
Book for teacher-led group reading.

Also available in Afrikaans as Storiestraat.
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A new reality show sees business bosses joining school management teams. 
Caroline Faulkner considers the benefits to schools

Management

T
he Learning Channel’s new 
Top Class programme, which 
is screened from this month,  
placed 10 CEOs from top busi-
nesses into 10 underachieving 

schools identified by the national depart-
ment of education as having the potential to 
do better. 

Top Class’s purpose: to make a difference. 
The CEOs’ brief: to help turn the schools 
around.

Can this be achieved? Over the next few 
months we’ll find out — is it mission possi-
ble or impossible?

The idea of placing business expertise in 
schools is not new internationally. Schools 
are moving from a culture of dependency 
to enterprise and the belief that schools 
can learn from good business practices 
is embedded in many principalship pro-
grammes. Globally, schools have to manage 
new challenges. 

Strategic planning, organisational systems 
and resource management, tools that are 
essential in business, are being used increas-
ingly in schools to ensure that their core 
business — teaching and learning — takes 
place despite these challenges and however 
limited their resources. 

But placing business in education is also 
contentious. There are critical questions 
that must be asked, especially where this is 
short-term intervention rather than a devel-
opment strategy.

Are the school leaders passive recipients of 
business intervention or is it an equal learn-
ing and development opportunity over time? 
Who identifies problems and finds solutions 
to address them? Is it a snapshot and instant 
judgement, or long exposure and measured 
judgement of what is happening in a partic-
ular school and, even more importantly, why 
it’s happening?

So how does Top Class address these ques-
tions? Well, it opts for the interventionist 
expert approach, in snapshot, instant judg-
ment mode. It sends in its consultant — the 
big business boss — to each of the chosen 
schools. The consultant has been briefed on 
the school: s/he goes in, checks things out,  
tells the school what it should do — com-
municating this in a variety of ways — then 
leaves.

Five weeks later, the programme team 
revisits the school to see if the plan is work-
ing. Twelve months later, the team will 
return for the final visit. Judgement will 
then be made: has the school been turned 
around?

Clearly this is TV format rather than rec-
ognised good practice development. Where 
models of business and education shar-
ing good practice are used effectively, work 
placements span a longer time frame; indi-

v idua l s  br ing 
practical and 

strategic 
i d e a s 
f r o m 
one con-
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they made any sense of the almost insensi-
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Story Street

Reading through 
making meaning 
in context
“...  a ‘balanced approach’ to 
literacy development has been 
used. It is balanced because it 
begins with children’s emergent 
literacy, it involves them in reading 
real books and writing for real 
purposes, and it gives attention 
to phonics.”

from the National Curriculum 
Statement

This balanced approach is achieved in 
Story Street by integrating language 
and phonic skills within the meaningful 
context of stories.

Story Street starts learners on the 
exciting road to literacy by taking them 
on a journey through wonderful stories, 
rhymes and other texts.

There are eight titles per grade, each 
available as a Little Book, and as a Big 
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Jonathan Dockney

I
n December last year the 
public’s attention was drawn 
to the threat posed to soci-
ety by resistant strains of 
tuberculosis (TB) when 49 

patients infected with deadly and 
highly infectious strains of drug-
resistant TB escaped from Jose Pear-
son Hospital near Port Elizabeth 
in the Eastern Cape. Their escape 
made national headlines and high-
lighted again the need for swift and 
effective medical care.  

These new strains of TB are the 
multi-drug resistant strain (MDR-
TB) and the extensively resistant 
strain (XDR-TB). They pose a threat 
because of their resistance to some of 
the drug lines available to treat TB. 

Professor Prashini Moodley of 
the University of KwaZulu-Natal 
explained that MDR-TB is resistant 
to the first line of drugs used to treat 
TB and that XDR-TB is resistant to 
the second line of drugs. In terms 
of XDR-TB doctors are uncertain 
about the effectiveness of the third 
line of drugs available. 

“What makes the new strains of TB 

so difficult to treat is that it often takes 
longer to diagnose drug-resistant TB,” 
Moodley said. This delay means that 
doctors are unsure how to proceed 
until a diagnosis has been made. In 
addition, the symptoms of the three 
different types of TB are similar, 
which means that someone could be 
infected with the drug-resistant strain 
and not realise it. 

Moodley said that “all types of TB 
are transmissible, in the same way, 
regardless of whether that person 
has one of the types of TB or not”.

TB that is susceptible to or treat-
able with all drugs can become 
resistant to these drugs through a 
number of ways. Patients might not 
take their medication correctly or 
not complete the full course. They 
can also be given the incorrect dos-
age by doctors, or be badly super-
vised by medical personnel. Either 
way, the drug-resistant types of TB 
are becoming an increasingly seri-
ous problem. 

According to an article by medi-
cal researchers Jerome Singh, Ross 

Upshur and Nesri Padayatchi, pub-
lished in PLoS Medicine, an open-
access, peer reviewed medical journal,  
there are at least 30 new cases of XDR-
TB reported each month in KwaZulu-
Natal alone. The situation in South 
Africa is a particularly difficult one 
because the true extent of the problem 
is not fully known. People might not 
be aware that they are infected with 
the drug-resistant strains and they 
also might not come forward to medi-
cal authorities, they said.  

Resource availability in South 

Africa worsens the situation. Medical 
professionals might not have access 
to the necessary medical supplies 
to identify, treat and monitor the 
different types of TB that patients 
might present. According to Singh, 
Upshur and Padayatchi, only about 
half of South African patients are 
cured of active TB, instead of about 
80% of those in  countries that have 
access to better resources. “In terms 
of XDR-TB medical professionals are 
not sure about the effectiveness of 
the third line drugs available to treat 
this type,” said Moodley.

The new drug-resistant strains also 
pose a danger to HIV-positive patients 
because they can further weaken 
the immune systems of the patients. 
“TB affected the young and old in 
the past,” said Moodley. “However, 
TB infections are now being found 
mainly with the setting of HIV infec-
tion, and the age distribution of TB 
now mimics that of HIV infection.” 

The public needs to know about 
drug-resistant TB and how to avoid 
becoming infected with TB alto-
gether. Educational programmes, 
which provide information about 
preventing TB, are available to 
the public from the department 
of health. Professor Moodley said 
that, if a teacher suspected a child 
of being infected with TB, he or she 
should refer the child to the nearest 
health clinic.  

World TB Day, March 24

What is tuberculosis?
TB is caused mainly by mycobacteria called Mycobacterium 
tuberculosis. It is highly infectious and deadly. It affects 
mainly the lungs, but can affect other parts of the body 
such as the central nervous system. Some of the symptoms 
include coughing, rapid weight loss, night sweats, 
coughing up of cloudy mucous sometimes that contains 
blood, for more than two weeks, and weakness.

To kill the bacteria that cause TB, medical professionals 
mostly make use of two types of antibiotics, called 
isoniazid and rifampicin. 

To ensure that the bacteria have been killed completely, 
the period of taking the antibiotics can be anything 
from six to 12 months long. Many people stop taking 
the antibiotics when they feel well again, but have not 
completely destroyed the bacteria. This can lead to drug-
resistant TB. It is important that patients complete their 
course and follow instructions to prevent drug-resistant 
TB forming. A young TB patient receives oxygen.  

Photograph: Nadine Hutton 
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There’s help for hearing parents of deaf children who are having a tough time

Disabilities

Our nation’s education is our commitment
www.nasou-viaafrika.com

Wordstreams

Storybooks in 
six South African 
languages
A range of authentically South African 
storybooks in English, isiXhosa, isiZulu, 
Sesotho, Setswana and Sepedi.

The stories were originated 
in one of the languages 
and then cross-translated 
into the other five 
languages in the series.

English

Grade 1 Thabo

Tell someone

The day the baboons were quiet

Grade 2 What is the problem?

Be true to yourself

Grade 3 The Hen and the 
Jackal

The lazy man

isiXhosa

Grade 1 Usisa

Mazithule zithi 
tu iimfene!

Grade 2 Yintoni ingxaki?

Zamkele

Grade 3 UDyakalashe 
nesikhukhukazi

Uvilavoco

isiZulu

Grade 1 Khuluma

UKuhle

Usuku lapho izimfene zathula du!

Grade 2 
readers

Yini inkinga?

Zamukele

Grade 3
readers

UJakalase 
nesikhukhukazi

Indoda eyabe 
ivilapha

Sesotho

Grade 1 Mpho

Mohla ditshwene 
di neng di thotse tu!

Bollela motho e mong

Grade 2 Molato keng?

E ba motlotlo ka seo o leng sona

Grade 3 Sethojana le 
Phokojwe

Rabotswa

Setswana

Grade 1 Ofentse

Itsise 
mongwe

Letsatsi leo 
ditshwene di neng di didimetse

Grade 2 Go senyegile kae?

Nna motlotlo ka se o leng sona

Grade 3 Sethole le 
Phokojwe

Monna wa 
setshwakga

Sepedi

Grade 1 Thebe

Botša 
mongwe

Letšatši le ditshwene di ilego tša 
homola

Grade 2 Bothata ke eng?

E ba se o lego sona

Grade 3 Kgogo le Phukubje

Monna wa go tswafa

ditshwene di neng di didimetse

The stories were originated 

and then cross-translated 

The day the baboons were quiet

Mohla ditshwene 
di neng di thotse tu!

Letšatši le ditshwene di ilego tša 

Be true to yourself

The Hen and the 

Usuku lapho izimfene zathula du!
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SPECIALISING IN:

● Curriculum Studies
● Education Management
● Community Education

Offered by Distance Learning 
with contact sessions

Thabo Mohlala

B
ophelo Mogashoa is a two-
year-old girl living with her 
parents, Boitumelo and Jabu 
Kubheka, in Diepkloof Zone 
Five in Soweto. She looks 

like any other child her age, but there is 
one significant difference: she is deaf and 
her parents discovered her condition only  
by chance.

“Every time you called or spoke to her 
from behind, she would not respond. It 
was only when you make eye contact that 
she  took notice. I realised something was  
wrong,” said her mother, Boitumelo. 

“The other day she was in front of the TV 
and I tried to call her, but she did not respond 
and I shouted really hard, but still she didn’t 
react,” said her father, Jabu Kubheka.

These occurences led Boitumelo on a 
journey to getting an expert’s opinion on 
Bophelo’s condition. Her trips took her 
to several medical institutions including 
Baragwanath Hospital, where it was con-
firmed that Bophelo was  deaf. 

The next step was to seek help so that Boph-
elo’s situation could be addressed before it 
became a barrier in her life. But her parents 
had no clue who to approach.

Fortunately they came across an advert 
for Hi Hopes in a newspaper. Hi Hopes is an 
organisation that helps families deal with 
children with hearing problems.

Hi Hopes has a tailor-made programme to 
help mostly frustrated hearing parents who 
struggle with their hearing-impaired children.

“Since we made contact with Hi Hopes, 
we feel relieved as we can cope better with 
Bophelo’s situation. Before Hi Hopes, I 
was depressed and did not know how we 
were going to handle it. I could not bear 
the thought of my daughter [Boitumelo] 
raising a deaf child on her own. It felt 
like it was a curse,” said Shela Mogashoa 
(Bophelo’s grandmother).

Claudine Storbeck founded Hi Hopes 
in 2006 to empower hearing people with 
knowledge and information about deafness 
so that they can relate better to deaf people. 

Storbeck said most deaf children are born 
of hearing parents who lack experience in 
dealing with a deaf child. Hi Hopes’s serv-
ices are driven by the belief that the family 
is the most important element in the life of 
the young child and all people who feature 
in the child’s life must form part of the pro-
gramme, she said. 

Two other critical elements of the pro-
gramme are “parent adviser and deaf men-
tor”. The parent adviser deals more with par-
ents and the deaf mentor’s role is directed 
more to the child. 

When the Teacher met the Mogashoas, 
the Hi Hopes team, comprising parent 
adviser Carla Zille and deaf mentor Vuyo 
Ntukwana, were there. Both Zille and 
Ntukwana are deaf.

Ntukwana used to tutor adults in sign lan-
guage at Wits University. He said Bophelo 
stood a good chance of overcoming her dis-
ability because of her age.

“I come from a hearing family. When I was 
young, there were no sophisticated hearing 
aids. One had to learn the hard way. Before 
I joined Hi Hopes, I used to think that my 
family did not like me. Now I realise the dif-
ficulty they were faced with as they did not 
know how to relate to me,” he said.

Zille said: “The key communication tool 
for a deaf person is visual communication. 
If you say that you are happy and yet fail to 
express this facially or visually, you would 
confuse a deaf person. Deaf people rely on 
visual cues, gestures and body language.”

She said parents should talk to their deaf 
children because this helps them to develop 
lip-reading skills, a key aspect in facilitat-
ing understanding for a deaf person. 

The project was piloted in Gauteng, but 
the idea is to expand it nationally.

Hi Hopes offers free training to those 
interested in becoming parent advisers or 
deaf mentors. The next round of training 
will take place in March.

Hi Hopes operates from the Wits Centre 
for Deaf Studies and relies mainly on 
funding from donors for its survival. 
Donations are welcome and those 
interested can contact (011) 717-3750 or 
HiHopes@wits.ac.za
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B
eing a teacher in certain 
schools is an unforgetta-
ble experience … for the 
wrong reasons. Teach-
ers get stabbed. They’re 

punched, pushed and spat on. Aside 
from the physical abuse, these teach-
ers are also verbally abused. Learners 
speak disrespectfully. The learners 
themselves mete out the same treat-
ment to one another. Learners fight so 
brutally that they need medi cal atten-
tion. Bullying and stealing are ram-
pant. Drugs are sold on the property. 
To end the school year for the poor 
teacher, the learners produce exam 
results that are unforgettable … again 
for the wrong reasons.

Does one abandon hope? The 
answer is absolutely not. These and 
other schools can reduce levels of 
incidents such as abuse, bullying, 
drugging and stealing. When core 
values permeate a school, anti social 
behaviour drops dramatically. In fact, 
a completely different and much bet-
ter school is created.

In the January issue of the Teacher  
an introductory article described 
the five pillars of a quality school. 
The first and most important pillar 
is values. According to the South 
African Quality Institute (SAQI) 
team that designed the model, every 
 quality school has core values. 

Values are the “rules of the game” 
in the organisation. They guide the 
way in which people behave and 
interact with one another.  

In our teenage South African democ-
racy schools there’s a rainbow range 
of cultures, which includes many 
religious faiths  practised by learners 
and staff. Schools try to respect the 
differences. As a result, many schools 
don’t promote a particular faith. This 
means religion can’t be used to teach 
values, so schools often feel the need 
for another way to fill the void around 
values education. 

What values should be taught? There 
are values common to most people 
that are also maintained by all faiths.

Increasingly, schools are  including 
values education lessons in their cur-
ricula. The lessons fall into the Life Ori-
entation learning area of the National 
Curriculum. Some schools choose a 
particular value that would be intro-
duced at an assembly. The value would 
then be followed up throughout the 
school for a few weeks. 

The Human Values Foundation 

(HVF) in Britain has a school values 
programme focusing on five basic 
human values. 

These values are regarded as 
essential, “like the fingers of the 
hand, each helping towards the 
proper functioning and efficiency of 
the whole hand”. (June Auton 2004: 
Social and Emotional Education, 
page 8). The five basic values are in 

the first graphic.
Each “finger” has further related 

values, which are listed in the 
graphic alongside.

If any teacher would like to use 
the HVF programme in their school, 
please note that SAQI has a licence 
agreement. 

The foundation has generously 
made its excellent lesson material 
available to South African schools. 

The lessons are suitable for both 
the primary and junior secondary 
classroom. 

If the material is ordered through 
SAQI, there’s no charge except for the 
mailing and photostating of the books. 

A school might prefer to buy the 
material via the internet at www.
humanvaluesfoundation.com.

Class and school rules make learn-
ers aware of values. Where possible, 
let the learners help formulate the 
rules. If they make the rules them-
selves, there’s a strong likelihood of 
“buy in”. Keep the rules simple. Keep 
them positive. Give guidelines on 
expected behaviour rather than a list 
of “don’ts”. 

Here is a set of class rules devised by 
Mrs M Vogét with her grade five class:

Our Class Rules
P — please be polite
E — ensure that all work is done
A — accept others as they are

Schools

Have you saved for her education?

The Fundisa Fund is not a bank deposit, but a collective investment scheme (unit trust) which is generally a medium to long term investment. The value of your investment may go down as well as up during the period of investment. Past performance is not necessarily a guide to future 
performance. Fundisa is traded at a price that is valued in terms of law, at the end of the day for that same day. Fundisa may borrow money and lend out some of its assets to earn more income. If any commission or incentives are paid, it will be included in the costs disclosed to you. 
The Fundisa Fund must be administered in terms of law. You can get information on what the law says from the place where you make your investment. The Manager of your investment is STANLIB Collective Investments who is a member of the Association of Collective Investments. 
If you are not satisfi ed with the manner in which your account is managed, you may contact the Association of Collective Investments on 011 325 6223 or send an email to info@aci.co.za for assistance.

Standard Bank Fundisa Fund is the savings account where you:
put away money for your children’s tertiary/post schooling education• 
can qualify for a Bonus of up to 25% of what you save each year• 
only need R40 a month to open your account• 

For more information ask for a detailed brochure and application form at any branch of Standard Bank, call the STANLIB Fundisa contact 
centre on 0860 FUNDISA (386 3472) or refer to www.stanlib.com

The full spectrum
Teaching a set of related values

Truth Love Peace Right action Non-violence

Equality

Honesty
Integrity
Intuition
Motivation
Optimism
Reasoning
Self-analysis
Self-knowledge
Truthfulness

Caring

Compassion
Dedication
Devotion
Friendship
Forgiveness
Generosity
Helpfulness
Joy
Kindness
Sharing
Sympathy

Calmness

Contentment
Dignity
Discipline
Endurance
Happiness
Honesty
Humility
Inner silence
Patience
Reflection
Self-control
Self-respect
Understanding

Cleanliness

Courage
Dependability
Duty
Ethics
Gratitude
Goals
Good behaviour
Healthy living
Helpfulness
Initiative
Leadership
Perseverance
Respect
Responsibility

Appreciation of
other cultures
Brotherhood
Citizenship
Compassion
Concern for life
Consideration
Co-operation
Forgiveness
Good manners
Loyalty
Service to others
Social justice
Unity

Source: SAQI (c) JUNE AUTUN  Graphic: JOHN McCANN
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essential in schools for
development of character

Guiding hand
Five basic human values

Truth

Love

Peace

Right action

Non-violence
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Richard Hayward 
shows how values 
can defend your 
school against 
antisocial behaviour

A picture taken by a learner on his cellphone illustrates the problem of physical violence at schools

C — choose to be positive
E — eager to listen
Mahatma Gandhi made the wise 

observation: “You must be the change 
that you want to see in the world.” 

If teachers expect learners to 
adhere to certain values, they them-
selves need to be role models. It is 
therefore important that the staff 
agree on values that will guide them-
selves and the whole school. 

The staff can formulate values in a 
staff development workshop. Every 
staff member can be given a copy of 
the agreed-on values. 

The values can serve as guidelines 
on how people interact positively 
with one another.  

When values are vibrantly visible, 
the quality school is being created. 
It becomes a much valued school. 

Dr Richard Hayward has been in 
school senior management for 34 
years, including 21 years in princi-
pal posts. At present he is an educa-
tional adviser to SAQI

Leadership and management pro-
grammes are conducted by the insti-
tute. More information: Vuyi Segoa, 
012 394 3400 or email vuyi@saqi.
co.za; or  Dr Richard Hayward,  
Tel: 011 888 3262 or email 
 rpdhayward@yahoo.com
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Joan Dommisse looks at new methods to reach teenagers

HIV/Aids

Our nation’s education is our commitment
www.nasou-viaafrika.com

Reading in my World

Read them in 
sequence, 
as you learn
This Foundation Phase reading series 
comprises 24 readers (8 per grade) 
and facilitates structured reading 
development. The readers are graded for 
reading ability. 

The colourful illustrations and entertaining 
stories nurture creativity and exploration 
in the young reader.

The Teacher’s Guides contain reading 
strategies, notes for each story and 
supporting NCS information.

This series complements the Language 
in my World language series, but can 
also be used successfully with any 
other English additional 
language series.
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T
he Learning Channel will be 
joining forces with the Teacher 
to present a monthly television 
slot devoted to HIV awareness. 
The programmes will feature live 

recordings of high school learners actively 
involved in a range of workshops designed to 
encourage independent thinking on the issue.  

Each 10-minute programme will be com-
plemented by articles in the Teacher. The 
following topics and ideas will be explore-
deither in print or television: 

Assembly
One could “hijack” some assembly time to 
get the whole school thinking about HIV/
Aids. These assembly slots can be prepared 
and presented by learners themselves. 

What is a teenager? 
Teenagers put themselves under the micro-
scope. Understanding who one is as an ado-
lescent, as well as trends and norms one 
might be following without really thinking 
about them, may yield new insights. 

Teaching De Bono
In two different sessions, learners will be 
introduced to Edward de Bono’s thinking 
skills to assist them in making decisions 
about safe sexual practices. They will also put 
De Bono’s “Six Thinking Hats” into practice 
to help them use different styles of thinking.

Updated information
This highly interactive session will allow 
learners to read and discuss information 
about HIV from different sources, for exam-
ple news clippings, books and cartoons. 

A focus on boys and men
One often neglected area in the fight against 

HIV/Aid is the role of boys and men. Our 
themes will be “What is a real man?” and 
“What role should a man play in the fight 
against HIV infection?”

Role Play
In this session a number of ideas will be sug-
gested as a starting point to enable teenag-
ers to deal with emotions, family issues and 
sexual relationships. 

Debates on HIV and Aids
Continuum debates and other methods of 
discussion and debate will be introduced, 
for example, the fish-bowl method.  

United Nations Losses Exercise
This exercise gives insights into the chal-
lenges faced by HIV-positive people. It 
shocks one into a new awareness.  

Watch Learning Channel on February 27 
at 10.30am
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D
uring one of my les-
sons I heard a weird 
s o u n d .  I  p a u s e d , 
looked around and 
considered whether 

some learners were playing a joke 
on me. 

But the sound continued. Every-
one looked stunned — I thought I 
could see sadness in their eyes. I 
asked a girl in the front row what 
the sound was. Without saying a 
word she pointed a finger towards 
the last desk in the next row. 

I moved towards the desk and 
there he was — Jabu*, lying on the 
floor, fast asleep. I leaned towards 
him and, whispering, ordered him 
outside. I followed and after ask-
ing a few questions I deduced that 
the boy was emotionally troubled 
and needed immediate attention. 
I quickly went to the school princi-
pal to ask for permission to call our 
social worker. When she heard the 
matter was urgent she came as fast 
as she could. 

The social worker asked Jabu 
some questions in front of the 
principal and me. Listening to him 
relate his ordeal was like listening 
to a melancholy song. Apparently 
the boy was an orphan who used to 
stay with relatives, but after a year 
he was chased away from home. He 
ended up staying at a tavern, where 
he offered to help sell liquor in 
exchange for food and shelter. This 
was the reason he felt sleepy during 
the day — he was always busy work-
ing at night. 

One teacher describes a remarkable 
turnaround in two people’s lives

We tried in vain to get his relatives 
to come to the school. At that point 
I realised I had to take some blame 
for not being able to pick up signs 
of abuse from the poor 15-year-old, 
who had been subjected to ill treat-
ment for months. I felt I had failed 
him and that made me as guilty as 
his abusers.

I interrupted the social worker’s 
conversation with Jabu: “I’m taking 
him in. Yes, I’m taking the boy to my 
place.” My words were met with a 
deafening silence. 

After a few seconds I could see a 
spark of excitement lighting up his 
face. He gave a broad smile, which, 
in a way, erased the agony visible in 
his eyes. I asked that we deal with 
the paperwork later, after Jabu was 
safely home.

Arriving home I could soon hear 
him laughing and chatting to my 
children just as any other boy of 
his age would. Part of me felt inner 
peace, but at the same time I was 
battling with my guilty conscience. 
I regarded myself as an ignorant 
teacher who had failed to know her 
learners properly. But I realised that 
wallowing in self-pity would not 
help me or Jabu. I vowed to fill the 
space left by his mother, although I 
knew I would not replace her. 

Since that day Jabu has become 
a part of my family. I support him 
both emotionally and financially, 
in the same way I do my biological 
children. I never thought someone’s 
life could change in a single day, but 
it did, for both Jabu and me.

* not his real name

Dolly Seroke is a teacher at Bakgofa 
Primary School in Ledig Village, 
Rustenburg, North West

Our nation’s education is our commitment
www.nasou-viaafrika.com

Now available exclusively through Nasou Via Afrika, PM is a core 
reading programme carefully crafted to meet the needs and interests 
of children learning to read English. This series makes it so easy to teach 
reading and give your learners a solid literacy launchpad for life.

All PM books are accurately levelled to ensure children experience the 
three key rewards of reading: success, understanding and enjoyment. 
Lavishly illustrated in full colour, with carefully selected photography 
and artwork that illuminates the text and deepens meaning.

PM level and
no. of readers

Reading
age

Description

Grade R–1: pre-literacy
Alphabet
26 × Starters
34 × Blends

5−6 Each Starters reader contains 5 to 7 words starting with 
one letter of the alphabet.
Each Blends reader deals with 1 phonic blend at a time, 
providing 5 words and an alliterative rhyme.

Grade 1–2: emergent to beginning reading
From Starters to Silver, each Level has 10 gently graded core readers, supplemented by 
PM Library storybooks and non-fiction to enrich reading for enjoyment.

Starters
33 × Level 1
33 × Level 2

5−6 Builds emergent reading concepts and skills, and mastery 
of a slowly growing number of high-frequency words.

Red
18 × Level 3
18 × Level 4
18 × Level 5

6−7 When children can recognise 25+ high-frequency words, 
they are ready for PM Red, at the end of which they should 
know 50 high-frequency words. Familiar sets of words recur, 
but the books cannot be read from oral memory.

Red Plus
12 × Level 5/6

6−7 ‘Plus’ non-fiction readers provide extension within the 
current level and transition to the next level.

Yellow
18 × Level 6
18 × Level 7
18 × Level 8

6−7 The books are about 127 words long. New words are 
introduced at an average rate of 1 new word for every 
21 words met before. About 100 high-frequency words 
should be known by the end of Yellow level.

Yellow Plus
12 × Level 8/9

6−7 Themes are the Environment and Families.

Blue
18 × Level 9
18 × Level 10
18 × Level 11

7 Children meet 3-letter words with short vowels, and 
common word endings such as ‑ed, ‑ing and ‑er. About 
160 high-frequency words should be known by the end 
of Blue level.

Blue Plus
12 × Level 11/12

7 Themes are People Around Us and Houses.

Grade 2–3: capable to independent reading
Green
18 × Level 12
18 × Level 13
18 × Level 14

7−8 Compound words such as haircut and bedroom feature, and 
longer sentences may have an opening phrase or 2 clauses. 
About 250 high-frequency words should be known by the 
end of Green level.

Green Plus
12 × Level 14/15

7−8 Themes are Food and Time and Seasons.

Orange
22 × Level 15
22 × Level 16
6 × Level 14−16 
non-fiction

7−8 3-syllable words are introduced. Children become aware of 
story structure and are inspired to write their own stories.

Orange Plus
6 × Level 16/17

7−8 Themes are Looking at Ourselves and Pets.

Turquoise
22 × Level 17
22 × Level 18

8−9 Reinforces recognition of irregular words that were 
introduced before, such as believe, eight, their. Simple 
elisions such as let’s and didn’t are introduced. By the end of 
Turquoise level, children should confidently read about 450 
high-frequency words and know many more interest words.

Turquoise Plus
12 × Level 18/19

8−9 Themes are Big Machines and Animals in the Wild.

Purple
22 × Level 19
22 × Level 20

8−9 Children get practise in common orthographic patterns 
such as catch and stretch, digraphs and blends, common 
prefixes and suffixes, silent letters. They will have 
encountered most of the high-frequency words in 
English by the end of Purple level.

Purple Plus
12 × Level 20/21

8−9 Themes are Movement and Change and Farm Animals.

Grade 3: fluent to extension reading
Gold
22 × Level 21
22 × Level 22

9−10 Sentences are of an average length of 10 words and are 
more complicated. The 600 words that dominate written 
English should be known by sight by the end of Gold level.

Gold Plus
12 × Level 22/23

9−10 Themes are Our Environment and Nocturnal Animals.

Silver
25 × Level 23
25 × Level 24

9−10 The texts extend to about 1 000 words. Sentences with 
2 or 3 clauses and several verbs become more common.

Silver Plus
6 × Level 24/25

9−10 Theme is Natural Forces.

Intermediate Phase
Emerald
24 × Level 25
24 × Level 26

10−11

Each Level has: 15 fiction ‘chapter books’ (storybooks with 
chapters); 9 non-fiction titles (with texts such as narrative, 
procedures, timelines, interviews, journals, verse, 
newspaper reports and persuasive letters); and an 
anthology.

Ruby
24 × Level 27
24 × Level 28

11−12

Sapphire
24 × Level 29
24 × Level 30

11−12

Over 800 titles! Your school can start with a selection 
of core titles and build on your collection over time. 

Each Level has ample teacher support materials. 

Phone us at 012-362-1141 ext. 1235 to 
find out about a launch nearest you in 

February/March.

of children learning to read English. This series makes it so easy to teach 

Launching the reading programme

A careful step-by-step progression 
designed to learn to read

3-syllable words are introduced. Children become aware of 

 are introduced. By the end of 

chapters); 9 non-fiction titles (with texts such as narrative, 

Our nation’s education is our commitment
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I realised I had to take some blame 
for not being able to pick up signs 
of abuse from the poor 15-year-old, 
who had been subjected to ill treat-
ment for months. I felt I had failed 
him and that made me as guilty as 
his abusers.

I interrupted the social worker’s 
conversation with Jabu: “I’m taking 
him in. Yes, I’m taking the boy to my 
place.” My words were met with a 
deafening silence. 

After a few seconds I could see a 
spark of excitement lighting up his 
face. He gave a broad smile, which, 
in a way, erased the agony visible in 
his eyes. I asked that we deal with 
the paperwork later, after Jabu was 
safely home.

Arriving home I could soon hear 
him laughing and chatting to my 
children just as any other boy of 
his age would. Part of me felt inner 
peace, but at the same time I was 
battling with my guilty conscience. 
I regarded myself as an ignorant 
teacher who had failed to know her 
learners properly. But I realised that 
wallowing in self-pity would not 
help me or Jabu. I vowed to fill the 
space left by his mother, although I 
knew I would not replace her. 

Since that day Jabu has become 
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in the same way I do my biological 
children. I never thought someone’s 
life could change in a single day, but 
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O
utdated and contami-
nated with apartheid 
ideology, the South 
African school cur-
riculum had to be 

reformed after 1994. A new cur-
riculum that promoted and upheld 
the values of the Constitution was 
needed — one we could all own and 
of which we all could be proud.  

So it was that Curriculum 2005 
was developed to fill the void. Its 
“critical outcomes” specified that 
learners, among other things, should 
be able to:

• identify and solve problems and 
make decisions using critical and 
creative thinking;

• work effectively with others as 
members of a team, group, organi-
sation and community;

• organise and manage them-
selves and their activities responsi-
bly and effectively;

• collect, analyse, organise and 
critically evaluate information;

• communicate effectively in 
 various modes;

• use science and technology 
effectively and critically, showing 
responsibility towards the environ-
ment and the health of others; and

• demonstrate an understand-
ing of the world as a set of related 
 systems by  recognis ing  that 
 problem-solving contexts do not 
exist in isolation.

Curriculum 2005 was progressive, 
outcomes-based and very different 
to its predecessor. 

It introduced a whole new vocabu-
lary — learning areas, integration, 
outcomes, specific outcomes and 
assessment standards. 

Pupils became “learners” and 
teachers became “facilitators”. Class-
rooms’ seating arrangements were 
changed to facilitate group work.

Like many others, I conducted 
workshops for teachers to explain 
the changes and to help them get to 
grips with the new curriculum. 

Since then I have sat uncom-

fortably in small chairs watching 
 teachers struggle to teach numer-
acy lessons. At least half of the 
learners I have seen were bored or 
lost — and most teachers did not 
seem aware of it. 

I have observed many lessons 
and realised that the curriculum so 
painstakingly captured in the many 
guides to it was not always the one 
being translated in classrooms.  

After 1994, education and the new 
curriculum were seen as a means 
of transforming and improving 
 society. 

As a new nation we declared our 
shared belief in education as a key 
piece of development and growth. 

Unfortunately, for many this has 
not been the case. 

The effect of apartheid education 
was far greater than we ever imag-

ined and the hold of traditional 
practices on teachers has been very 
strong — particularly in ideas of 
what a “real” school is. 

To  a  large  extent  teachers  
have adopted the new curricu-
lum’s ideas through patterns of the 
past. They simply use whole-class  
teaching approaches with different 
content. 

Most teachers also complain about 
the increased classroom adminis-
tration that Curriculum 2005 has 
brought upon them. 

Primary school tests, such as the 
2006 Progress in International 
Reading Literacy Study,  show 
that almost 80% of South African 
 children do not have basic read-
ing skills by the time they reach 
grade five, and only 2% measure up  
to the highest international stand-

ards of literacy. 
A minority of primary school 

 children, mainly in privileged 
schools, reach target grade levels, 
but the vast majority do not achieve 
basic mastery in reading, writing 
and mathematics. 

We must be fair to teachers, how-
ever, because Curriculum 2005 
was not the only change they were 
expected to implement in schools. 

The management and governance 
of schools also changed, and prov-
inces implemented a myriad new 
policies and regulations. 

Consequently the demands on 
teachers’ time, energies and atten-
tion shifted and there was not 
enough focus on new instructional 
practices. 

Large classes and the instability 
and uncertainty caused by redeploy-
ment also played a role in under-
mining curriculum reform.

T
he shortages of class-
rooms, resources and 
teaching materials have 
also affected the imple-
mentation of Curriculum 

2005. The new curriculum required 
more experiential approaches to 
learning — something that is not 
possible with very large classes. 

For example, hands-on inves-
tigation in life sciences have sel-
dom taken place, and chances for 
 independent inquiry have also been 
limited by lack of library books. 

Schools affect the life of every 
South African and the curriculum 
we offer demonstrates our commit-
ment to democracy. 

Schools are a means of creating “a 
better life for all”: they are meant to 
be places where learners develop the 
necessary skills and values to partic-
ipate and contribute in meaningful 
ways to society. 

A new curriculum was necessary 
to meet the changing needs of the 
country. 

Unfortunately Curriculum 2005 
has left too many promises unful-
filled for far too many young people.

Mark Potterton is the director of the 
Catholic Institute of Education

In the second article of our series on a decade of OBE, Mark Potterton remembers its unfulfilled promises

Comment

We didn’t think so. That’s why Softline Pastel has developed educational accounting software that includes a self-marking function
which will save you precious time. Now running in schools across South Africa. It is fully aligned to the Grade 10, 11 and 12 National
Accounting Curriculum Statement. Pastel is making education fun, easy and practical for the workplace.

CAN’T WAIT TO MARK YOUR NEXT SET OF EXAM PAPERS?

A minority of primary 
school children, 
mainly in privileged 
schools, reach target 
grade levels, but the 
vast majority do not 
achieve basic mastery 
in reading, writing 
and mathematics. 
Photograph: Oupa Nkosi
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I
n the past the main reasons for 
the existence of public zoologi-
cal gardens were for recrea-
tion, fun and some visitor edu-
cation. And, of course, to help 

conserve endangered species through 
international breeding programmes.

Now, as the world becomes more 
environment conscious, education is 
more important than ever.

The Johannesburg Zoo’s educa-
tion centre hosts exhibits, lectures, 
videos and workshops. Teachers can 
arrange programmes with the zoo to 
suit requirements. Worksheets are 
provided.

“The new school curriculum is 
linked with the Constitution — it cen-
tres on a healthy environment and 
respect for all living things, social jus-
tice and equality,” says Louise Mat-
schke, the zoo’s curriculum specialist, 
who sets up programmes for schools.

She says that a theme such as biodi-
versity can be linked to subjects such 
as English, maths and geography. 

“We give out a booklet for three 

phases in primary school,” says Mat-
schke, noting that, in the past, most 
school visitors to the zoo were in the 
lower grades. “Now we are trying to get 
more high school learners involved. 
We have had calls from mostly private 
schools asking us to put special pro-
grammes together. 

“Last year a grade 11 class asked 
for a programme on river health and 
wetlands and their link with human 
health. We conducted tests on water 
bodies in the zoo, for example in the 
hippo camp, to see how they would 
affect human health.”
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learners visit the zoo for the classifi-
cation programme — to learn how 
animals, plants and chemicals are 
divided. “Other popular programmes 
are dentition — looking at the animals’ 
teeth — and feeding habits,” she says.    

The zoo’s discovery centre, once a 
restaurant, houses a DVD auditorium 
(where a video is narrated in English, 
Afrikaans, Zulu or Sesotho) and a 
touch museum, featuring an exhibit 
on body coverings — a selection of 
skins, scales and feathers — which 
children can touch and feel. They can 

also stroke stuffed animals, including 
a white lion and a Bengal tiger. 

Community service for high school 
learners is run throughout the year, 
which enables them to put in a certain 
number of hours for portfolio projects. 
“Working with animals, such as clean-
ing out animals’ quarters, is hard 
labour,” says Matschke. Despite the 
sweat, great fun is had by all.

The new farmyard, Badger Glen 
Farm, is cartoon-like and child-
 oriented with water fountains, col-
oured movable blocks to encourage 
children to match pictures with words, 

and an analogue clock that simulta-
neously shows digital time to mark 
Farmer Badger’s day.

The zoo also runs a van that goes 
out to schools by request as part of 
its “Zoo to You” programme, allow-
ing children at school to meet birds, 
reptiles and small animals, including 
hedgehogs and furry ferrets.

The Jo’burg Zoo is open from 8.30am 
to 5.30pm. Cost for school groups, R15 
a person, including programmes. 
Call 011 646 2000. For more infor-
mation, visit www.jhbzoo.org.za

The Jo’burg Zoo 
is an educational 
hub for learners 
of all ages, writes 
Margaret de 
Paravicini

Take note
The Jo’burg Zoo is the perfect 
spot to meet frogs of all shapes 
and sizes — if that is your kind of 
creature. The zoo’s activities centre 
has a focus on wetlands and other 
amphibians, which are important 
in conservation and environment 
studies. Workshops for teachers and 
learners are offered. An amphibian 
workshop for educators takes place 
on March 12. Other displays will 
highlight: Water Week (March 17 
to 20); Owl Week (May 19 to 23); 
Biodiversity Day (May 22); World 
Environment Day (June 5); and 
Arbor Day (September 5).

The Johannesburg Zoo provides an educational experience for learners



The South African Agency for Science and 

Technology Advancement (SAASTA) has one of the 

most critical and tangible outputs in the science and 

education fi elds. As a business unit of the National 

Research Foundation, SAASTA has the mandate to; 

essentially, grow and support a of pool of learners 

today into scientists, engineers and innovators of tomorrow.  

This is especially critical as South Africa faces one of its biggest challenges 

in a shortage of skills within the science, engineering and technology sectors. 

This is coupled with a steadily declining pass rate in the number of higher 

grade Senior Certifi cate passes in maths and physical science.  Although 

the 2007 matric results offered a glimmer of hope with the slight increase 

in higher grade passes in mathematics, a lot of work still needs to be done to 

ensure that South Africa has the skills necessary for its growing economy. 

“For SAASTA, the responsibility to advance public awareness of science, 

technology and engineering is not just a mandate; it is a social responsibility 

and a call to action to address one of government’s critical and urgent 

imperatives” says Beverley Damonse, Executive Director of SAASTA.

To be able to deliver on its mandate and support government strategies for 

mathematics and science, SAASTA has implemented a number of projects 

for learners at all school levels with the aim of tackling the skills shortage de 

mystifying science and making science fun and accessible. This is implemented 

in three key strategic areas which, when combined, form an integrated and 

seamless approach to science awareness for learners and educators alike. 

The fi rst strategic area for SAASTA is the Education pillar with aims 

to implement science education strategies. This is done through the 

following initiatives

1. The National Science Olympiad is a science competition open to Grade 

10-12 learners who are studying Mathematics and Physical Science. Now 

in its 43rd year, the competition aims to entice learners to pursue a career 

in science. Prizes include computers, lap tops, iPods, and an opportunity 

to attend the London International Youth Science Forum. 

2. Primary Science Day is a 

programme aimed at promoting 

science to Primary School learners 

by introducing science to learners 

at an early age, and thereby 

making it exciting. It includes 

educator training, science kits and 

project development. 

3. National Science Week is an 

initiative of the Department Science 

and Technology in collaboration 

with the Department of Education 

with the aim of enticing the youth 

to study mathematics and physical 

science and follow a career within 

the science, engineering and 

technology fi eld. 

The second strategic area 

for SAASTA is the Science 

Communications pillar which 

aims to implement initiatives that 

demonstrate how science impacts 

on our daily lives. The following 

are the education initiatives from 

Science Communications: 

1. Easy Science magazine is 

a publication targeted to senior 

primary school learners and 

contains material relevant to the 

school curriculum. 

2. AstroQuiz is targeted at Grade 

seven learners and encourages 

learners and educators to be more 

informed about astronomy in a 

fun-fi lled manner. 

3. School debate competition 

on bio technology.

The third and last strategic 

area is the Science Awareness 

Platform pillar which aims to 

bring science to life by using 

exhibitions and models. Presented 

at the Johannesburg Observatory 

which is managed by SAASTA, 

programmes include:

• Science exhibitions

•  Computer labs

•  Science Teachers Forums 

•  Techno Youth workshops which 

provide fun and informal introduction 

to technology for learners. 

“More than increased 

participation, we at SAASTA 

would like our projects and 

programmes to leave a lasting 

and meaningful impression 

of science to all learners and 

teachers,” concludes Damonse.

Putting the World of 
Science and Technology 

in Society’s Hands. 

SAASTA IS A BUSINESS UNIT OF THE NATIONAL RESEARCH FOUNDATION (NRF)

Didacta Building
211 Skinner Street
Pretoria 
0001

P O Box 1758
Pretoria, 
0001

Tel: 012 392 9300
Fax: 012 320 7803

Email:info@saasta.ac.za 
Web: www.saasta.ac.za

SAASTA:  Advancing public awareness, appreciation and engagement 
of science, engineering and technology (SET) in South Africa.
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Perdick Mzizi

L
et’s face it: accounting 
is not an easy subject to 
teach. It requires students 
to learn some fairly rigid 
rules related to concepts 

that are difficult to illustrate.
How, for instance, does one describe 

liabilities to a 16-year-old in rural 
North West Province? Not that city 
kids have much more understanding, 
but they interact with business — if 
only in the form of shopping malls 
and KFC outlets — more than chil-
dren who live at the end of 60km of 
sand road.

Even adults with business experi-
ence struggle with principles such as 
when and how to post certain items 
to ledgers, which ledgers to use and 
how one ledger links to another, to 
the balance sheet and to the income 
statement.

So, as a former accounting teacher, 
my first tip is to use computerised 
teaching in conjunction with the 
manual method where possible. Not 
only will you make your own life eas-
ier, you will find your learners actu-
ally enjoy learning about owner’s 
equity, depreciation, inventory and 
other arcane things that make the 
business world tick.

Tip number two: let the educa-
tional accounting software do the 
donkey work for you. Let go of the 
need to get involved in the admin-
istrative detail. Computers are 
superb at automating routine and 
repetitive tasks. That allows you to 
focus on your real job: opening and 
preparing young people’s minds for 
the opportunities that await them 
in the world of work.

If you get the right kind of edu-
cational accounting software, such 
as that offered by the Pastel Certi-
fied School Program, it will be fully 
aligned with the national curriculum 
and will map out a scheme of work 
that will ensure you meet all the nec-
essary deadlines during the year.

That saves you time in planning. 
But things get even better.

The right kind of educational 
accounting software will also be 
self-marking. Which means that you 
will have, at the end of each lesson, 
a full set of objective marks for each 
learner without having had to take 
out a single red pen or heft a pile of 
books home.

You’re probably already scream-
ing: “Gimme some of that!” But 
hang on, there’s more.

Because of the animation, full-
 colour illustrations and the interac-
tive fun of using a mouse, children 
learn much faster and more will-
ingly from computers than chalk 
boards. So properly designed edu-
cational accounting software should 
get you through the curriculum in 
as little as half the time allocated by 
the department of education.

That means that you can revise the 
work in the remaining time until you 
know that each and every learner is 
going to sail through the exams.

Educational software, if designed 
by teachers for teachers, will also 
solve the perennial problem of trying 

Computers can take the tedium out of accounting for 
teachers and learners alike

Accounting and language

Bulelwa Lisa review
Maskew Miller Longman South  
African School Dictionary (Maskew 
Miller Longman) R105, 95

Maskew Miller Longman South 
African School Dictionary 
is an outstanding text as it  

covers a range of subjects. It facili-
tates language, learning and teach-
ing, with the aim of developing 
learners who are aware of multi- 
lingualism, cultural diversity and their 
South African language heritage.

The layout is eye-catching and ena-
bles learners to easily find what they 
are looking for. The headwords are 
bold and colourful and are accompa-
nied by simplified meanings for easy 
accessibility and decoding. Where the 
headword has more than one mean-
ing, the most well known is given first, 
with clear examples. To help learners 
with the correct pronuncia-
tion of words, 
stressed sylla-
bles are high-
lighted in bold. 
The entries indi-
cate the parts of 
speech that will 
help with gram-
mar and sentence 
formulation.

T h e s a u r u s 
boxes help learn-
ers to choose the 
right words for 
different linguistic 
purposes. Boxed 
notes on grammar, 
usage and spelling 
give guidance on 
how to use words 
and to distinguish between easily 
confused words (such as born and 
borne). These boxed notes high-
light difficult words by underlining  
letters where common spelling errors 
occur, while register labels indicate 
whether words can be used in formal 
or informal settings. Visual literacy is 
promoted through illustrations and 
photographs, making the diction-
ary accessible to a wide range of age 
groups.

The etymology of words is given 
— the dictionary provides word ori-
gins and how their meanings have 
changed over time. It also includes 
vocabulary used by ordinary South 
Africans, such as bergie, mqashiyo 
and skokiaan. These words origi-
nate from South African indigenous  
languages.

The updated South African vocab-
ulary is drawn from various fields: 
politics, computer sciences, technol-
ogy, sport, music, culture and life 
sciences, et cetera. The dictionary 
includes political parties, movements 
and current words such as BEE, as 
well as all holidays in the South Afri-
can calendar.

The language notes at the back of 
the book focus on the origins of the 
English language, South African Eng-
lish, etymologies, punctuation and 
spelling, how to write essays, letters 

and emails, numbers, weights and 
measures, countable and uncount-
able nouns, irregular verbs and word 
building. There are also 10 lessons 
about how to use the dictionary in the 
classroom.

The dictionary is tailored for grades 
four to 12: its simple layout, clear 
meanings and numerous illustrations 
make it easily accessible to younger 
learners, such as those in grades four 
to seven, who are at a crucial period 
in their lives.

These learners have thus far been 
educated in their home languages 
and are now having to switch to Eng-
lish as their language of learning. In 
this transitional stage, they are faced 
with the challenge of using different 
texts and materials and are expected 
to demonstrate a reading vocabulary 
ranging from 1 000 to 7 500 common 
words.

This dictionary will help learners to 
read with comprehension, increasing 
their vocabulary levels. Learners who 
are exposed to reading have a better 
chance of performing well at school 
as they will be able to communicate 

confidently in both 
oral and written 
language situations. 
The educator is 
challenged to con-
stantly and con-
sistently provide 
opportunities for 
cognitive linguis-
tic development 
within meaning-
based contexts.

Grades eight to 
12 are expected 
to expand their 
k n o w l e d g e 
of  academic 
w o r d s .  T h e 
v o c a b u l a r y 
that covers a 

wide range of fields, etymologies, 
thesaurus boxes, spelling, grammar 
and usage boxes will cater for the 
needs of these learners. The language 
notes and guides about how the edu-
cator can use the dictionary is an 
invaluable resource to all learners.

I believe it would be invaluable if 
an electronic version of the diction-
ary was made available on internet 
as this service also reaches rural 
areas.

Furthermore, the target audience 
should not only be learners, but also 
tertiary students, who will benefit 
from this good work.

In a previous edition of the Teacher, 
Mariza Steyn wrote: “School diction-
aries should be more than spell-check 
tools.” What Steyn is advocating is 
exactly what this new dictionary is 
trying to address. It seeks to capture 
the attention of young learners, while 
promoting the intellectual develop-
ment of learners and students.

This dictionary is a must-have in 
every home, school and resource cen-
tre. Its descriptions of the meanings 
of words cut across the cultural bar-
rier and it also fits well with the new 
curriculum. Hence it is a resource 
for the grade 12 learners.

Bulelwa Lisa is a grade eight and 10 
teacher at Gqibibhongo Secondary 
School in Alice in the Eastern Cape

A comprehensive 
guide to South 
African language

to teach fast and slow learners in the 
same class without neglecting the 
slow ones or boring the fast ones.

To give you an example of how this 
is possible, the software will monitor 
each learner, highlighting mistakes 
and allowing the learner to repeat an 
exercise, sometimes with new mate-
rial. In many cases a learner can’t 
move on to the next exercise until the 
current one is completed correctly. 
This not only ensures that learners 
understand each section thoroughly, 
but also enables them to pace them-
selves during a lesson. The marks 
allocated by the system will reflect 
the final result achieved.

In other words, the fast learners 
can move at a speed that keeps them 
challenged and therefore interested, 
allowing you to give your attention 
where it is needed most.

If I may offer one last tip: don’t use 
computer-based training simply as a 
visual aid that you add on to what 
you have always done. Get out of  
its way and let it do what it does 
best so that you can do what you  
do best. 

Perdick Mzizi taught accounting at 
a Germiston high school for 10 years, 
six of them as head of department. 
Softline Pastel, the developer of South 
Africa’s most popular accounting 
software, asked Mzizi  to help create 
educational accounting software that 
could be distributed to schools free 
of charge. He is now responsible, on 
behalf of Pastel, for training teachers 
to use the software — also for free. 
For more information about the 
program, contact the Pastel training 
department on 011 304 3670 or email 
schools@pastel.co.za

Let the educational 
accounting software 
do the donkey work 
for you

Children learn much faster and more willingly from computers than chalk boards. Photograph: Lisa Skinner
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you have always done. Get out of  
its way and let it do what it does 
best so that you can do what you  
do best. 

Perdick Mzizi taught accounting at 
a Germiston high school for 10 years, 
six of them as head of department. 
Softline Pastel, the developer of South 
Africa’s most popular accounting 
software, asked Mzizi  to help create 
educational accounting software that 
could be distributed to schools free 
of charge. He is now responsible, on 
behalf of Pastel, for training teachers 
to use the software — also for free. 
For more information about the 
program, contact the Pastel training 
department on 011 304 3670 or email 
schools@pastel.co.za

Let the educational 
accounting software 
do the donkey work 
for you

Children learn much faster and more willingly from computers than chalk boards. Photograph: Lisa Skinner



Breaking News
success

– here’s proof of
the awaiting you!

During the next (May 2008) graduation ceremony of the North-West University OLG students will be receiving
the following number of degrees, diplomas and certificates: BEd Honn – 235, ACE – 626, NPDE – 272

This total of 1133 reflects the highest

number ever of OLG students graduat-

ing. To make it more accessible for

students, the NWU in co-operation with

OLG have decided that a number of

graduation ceremonies will be decen-

tralised and held in bigger centres.

The OLG students studying education

through the NWU have had extremely

high pass rates for modules written

during the past few exams: the June

2007 pass rate was and the

recent November 2007 pass rate was

. This high success rate can be

ascribed to the combined efforts of

the NWU and the OLG to give superior

service to our students. For this purpose

millions of rands have been spent on

infrastucture to offer our students

quality service delivery. Uniquely NWU

and OLG structures and procedures

have been put in place, like twice-

monthly contact sessions offered at 30

study centres across South Africa, two

vacation school sessions per year, 30

full time lecturers, and 250 accredited

part-time lecturers that lecture at these

centres. Each of these centres boasts

a course-specific resource library and

dedicated computers with internet

access for the students. Furthermore,

OLG offers students a competent call

centre (help desk), qualified, efficient

and capable student support staff

and SMSAssist facilities to support

students who may encounter problems

with their studies.

All components reside with

the NWU that enforces strict quality

control at its Potchefstroom campus

where material development, compila-

tion of assignments and examinations,

and assessment and compilation of

examinations are done. OLG is responsi-

ble for the of the

programmes.

NWU is constantly engaged in pro-

cesses to evaluate its programmes

externally in order to ensure that the

programmes that our students follow

adhere to the quality demands of the

HEQC.

During November 2007 the NWU

(School for Continuing Teacher

Education) moved into new buildings

from which the off-campus education

programmes are managed. The

official inaugeration of this building will

be on 28 – 29 February 2008 with an

international seminar on education

matters of high topical interest.

79.03%

78,9%

academic

administration
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W
hen it comes to finding 
affordable vacation des-
tinations, South Afri-
can holidaymakers are 

experiencing less joy than ever before. 
For most of us money is the single-

biggest factor when making the 
decision of where, when and for 
how long to go away. The sad fact 
is that even traditionally affordable 
options of holidaying, such as camp-
ing and self-catering getaways, are 
becoming increasingly expensive. 

Indeed, the whole notion of a 
“cheap” holiday has become a myth, 
with the only truly cheap break being 
no break at all. 

Of course, affordability is relative 
to your circumstances and to how 
much — or how little — you are pre-
pared to spend on yourself and your 
family for that critical downtime.

I always use the following bench-
mark when I assess the cost of a 
 holiday: how much would it cost 
to stay at home? What is the cost of 
food, petrol and other necessities for, 
say, two weeks? And what about day 
trips or outings to the local mall, res-
taurants and the movies?

Work out these costs realistically 
and measure them against what 
you would spend on the holiday you 
really want to take. Break it down 
into day-by-day expenses so that you 
can really compare the differences. 
Spend a little time on the internet 
investigating the area you want to 
visit, its accommodation options, 
amenities, facilities and attractions. 

Then examine your options. At the 
top of your list you should have the 
optimum — the cost of the holiday 
you really want to take  — followed 
by any alternatives.

Naturally, if you are taking your 
vacation during school holiday 
time, you will invariably pay more, 
whether it be for a camp site, guest 
house, holiday home or hotel. School 
holidays fall in the so-called peak 
seasons and the prices charged are, 
on average, 25% higher than outside 
seasons.  

If you choose a self-catering holi-
day, whether in a tent, chalet or 
beach flat, you have to factor in food 
at your chosen destination might 
cost a little more, that there might 
be less choice at an off-the-beaten-
track place and that it will not really 
be a holiday if effectively you are 
simply moving house for a couple of 
weeks. Don’t forget you still have to 
do the cooking, cleaning and wash-
ing. I believe a holiday should be a 
complete change of pace, not merely 
a change of location. 

Reaching your destination is 
another consideration, especially 
with the rising price of petrol. Driv-
ing, for example, from Johannes-
burg to Cape Town is not necessarily 
as cost-effective as flying. If that 
beach apartment is a three-minute 
walk to the sand and surf and 
the shops and restaurants are a  
10-minute walk away, do you really 
need a car for the week? Could 
you make do with a transfer from 
the airport to your holiday home? 
What would this cost? These are all 
 questions you need to consider.

Camping and caravanning might 
appear appealing, but only if you 

already have the equipment. Qual-
ity camping gear is not cheap and 
 caravans will invariably require 
financing, much like a car. Then you 
need a good vehicle to tow either 
a caravan or trailer packed full of 
camping equipment. Is this really a 
cheap holiday option?

Which brings us to guest houses 
— in my book the best value for 
money in South Africa at the 
moment. You will invariably pay a 
per-person, per-night charge, but 
you can still find excellent estab-
lishments for under R200 a person. 
You often get cheaper rates for a 
family suite or if children share a 
room. Guesthouses usually include 
a big breakfast for everyone. (What 
would that cost you, every morning, 
at home?) 

S
o, while on the face of it 
the price of a bed-and-
 breakfast place might 
seem steep, when you con-

sider what you get for the price, it 
might be the most affordable option 
— especially if you do not have to do 
housework or cart the contents of 
your house along with you.

What about hotels and, my per-
sonal favourite, bush lodges? They 
always seem the more expen-
sive option, but value for money 
plays a role here. If the hotel has a 
 babysitting service, lots of activities 
and things to do, as well as a range 
of room options, you will not have 
to leave the comfort of that pool 
chair — the waiters will bring your 
drinks, the kids will be off doing 
something amazing and you will be 
able to truly relax.

Bush camps and safari lodges are 
perceived to be affordable only for 
the elite rich and famous. Not so. At 
lodges you invariably have all meals, 
drinks and game activities (such as 
guides, vehicles, bush walks, boat 
trips and fishing) included in the 
rate. What would these things cost 
separately if you were paying only 
for the accommodation? 

All things considered, what you 
are prepared to pay for a holiday is 
entirely subjective and personal. But 
it pays to make sure that you are get-
ting the best option for your money. 
Often, paying a little more might 
give you and your family a better 
break from the stresses and strains 
of everyday life.

But, as Sharon van Wyk explains, you can still get value for your hard-earned money

Travel

Holiday homes at the coast might look appealing but the beach on your 
doorstep migth end up being the only gain. Bush camps and lodges 
(right) become affordable if you consider that game activities, meals 
and drinks are included in the price. Photos: Sharon van Wyk
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complete change of pace, not merely 
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walk to the sand and surf and 
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perceived to be affordable only for 
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lodges you invariably have all meals, 
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T
he start of every year is an 
exciting time, allowing us 
to consider new oppor-
tunities and focus on the 
challenges ahead. But for 

many South Africans it is also a period 
of pain as consumers recover from the 
festive season’s spending spree. Most 
of us were buying presents for friends 
and family, entertaining guests and 
perhaps even taking a short holiday 
away from home. This means that we 
spent more than we usually do, leav-
ing many people indebted and with a 
very lean bank balance. 

Fortunately there are ways of mak-
ing your life easier by changing spend-
ing and saving habits. If we put as 
much effort into saving as we do in 
spending, we could all be well on our 
way to financial independence. Con-
sider this: South Africans save just two 
cents for every R100 earned, which 
does not bode well for our finances.

Draw up a budget
Knowledge about planning, debt man-
agement and saving is the only solu-
tion to managing your money. It could 
help you escape the debt trap and the 
resulting poverty cycle, and could also 
offer you the means to deal with both 
short- and long-term emergencies 
such as car repairs or your child’s edu-
cation. Knowing yourself, your habits 

and your attitude towards money is 
vital before drawing up a budget.

Add up all your household income, 
followed by a list of all expenses. Now 
deduct the expenses from your income 
to reveal the extent of your surplus 
or shortfall. If you have a shortfall, 
you will have to reduce expenses and 
maybe earn extra income too. A budget 
will also reflect monthly disposable 
income, allowing you to plan ahead.

Encourage your family to participate 
in this budgeting process. If you have 
children, it will teach them sensible 
spending habits from a young age and 
will help to establish a sense of finan-
cial independence that will serve them 
well into adulthood.

Pay off debts first
This is possibly the easiest way to save 
money, since you are also paying inter-
est on the money you owe. If you have 
debts, such as a personal loan or store 
account, pay them off as a priority. The 
more you repay and the quicker you 
can settle these, the less interest you 
will be charged. This will improve your 
cash flow and  allow you to save. 

Interest can accumulate fast and 
consume your funds very easily. 

You could also consider taking out 
a personal loan to consolidate all 
your smaller debts and simplify your 
life. Regardless of your decision, you 
should try to maintain a clean credit 
record, because it will affect your 
future credit applications.

Creating wealth
Salary earners could build a nest egg 

by saving small, regular amounts. The 
more money you save, the more money 
you will have and the greater the inter-
est on your savings. You will also earn 
interest on the interest already earned, 
known as compound interest. (Over a 
working lifetime, the interest earned 
on savings will be more than the actual 
amounts deposited!) It is not about 
how much you can save each month 
— the trick is simply getting started 
and staying focused.

Simple solutions
Entering the banking system by 
opening your own savings account is 
the best way to manage your money, 
because it provides security and con-
venience. Choose an account that 
allows you to receive and make pay-
ments and cash withdrawals, or an 
account that allows you to take out 
personal loans, set up debit orders, 

transfer money to other accounts 
and benefit from a funeral plan. 

Visit all the banks and compare 
the benefits of the various savings 
accounts offered. One bank, for 
example, encourages cashless trans-

acting by charging zero transaction 
fees on all debit card purchases. This 
is much safer than carrying cash. 

Clients can earn 10% interest a 
year on daily savings balances up to 
R10 000 —  the best rate in the market. 

You don’t need more money to lead  
a better life, you just need to make  
smarter financial decisions, says  
Yolandé van Rensburg

Personal Finance

SMS competition
Win a short course in Basic Financial 
Life Skills, presented by the Centre 
for Business Management at 
the University of South Africa in 
association with Capitec Bank. The 
course is valued at R950.  

Question: 
What is the highest interest 
rate you can get on a savings 
account? SMS your answer and 
name to 34822 before March 7 
2008. Each SMS costs R2.

Salary earners can build a nest egg by saving small, regular amounts. Photograph: Tracy Lee Stark
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G
iving a voice to young 
people is one of the aims 
of the Youth Policy Ini-
tiative (YPI), a project 
led by the Human Sci-

ences Research Council in partnership 
with the youth sector, key government 
departments, non-governmental 
organisations and the media. 

The initiative consists of six round-
table discussions at which experts 
from the policy, programme and 
research environments are brought 
together to highlight key challenges 
confronting young people, debate the 
nature of challenges and their possible 
solutions, and discuss multisectoral 
and integrated approaches to address-
ing them. 

A number of innovative modes of 
participation — using podcasts, web 
and SMS polls, discussions at youth 
centres and on community radio — 
are being used to engage young people 
in the YPI.

The round table on learner reten-
tion, held on November 20 last year at 
the Reserve Bank in Pretoria, sought 
to interrogate the adequacy of data 
sources to determine drop-out, iden-
tify reasons for drop-out and discuss 
possible interventions.

Gugu Nyanda, lead speaker at the 
round table, said that the absolute 
numbers of dropouts are difficult to 
estimate because data collected is not 
geared towards its measuring and 
monitoring. Researchers agree that 
the best way to track learner flow in 
the education sector is through a sys-
tem consisting of a central register 
with information on every learner. 
Such a system was proposed by the 
department of education several years 
ago, but is yet to materialise.

Despite major concerns about the 
quality, reliability and completeness of 
data — and a lack of conceptual under-
standing of what constitutes drop-out 
— some trends can be intimated from 
data collected by the department of 
education and the recent Community 
Household Survey (CHS).

Participation levels of the 7- to 15-
year age group in the South African 
population have reached universal 
enrolment levels of approximately 
90% or higher in all provinces. Grades 
1 and 2 are characterised by over-
enrolment, pointing towards high lev-
els of repetition rather than drop-out. 
But the majority of children complete 
primary schooling and for the most 
part enter secondary school.

Entry into secondary school is char-
acterised by a “revolving door syn-
drome” — young people are able to 
get there, but are circulating in the 
system, unable to make it through to 
matric. This is qualified by the CHS, 
which shows overall improvement in 
the percentages of the population with 
no schooling and those with higher 
education, but very slow progress in 
the proportion attaining matric.

Enrolment starts to decline sharply 
at the end of compulsory schooling at 
grade 9, or 15 years of age. As such, the 
highest drop-out rates are experienced 

from age 16 to 18, roughly correspond-
ing to grades 10 to 12.

Data on the reasons for drop out 
is also limited. Information avail-
able suggests that repetition and low 
achievement, because of the lack of 
remedial programmes, might be chief 
among the reasons for bleeding in the 
system. Poor quality of interaction 
between teachers and learners also 
contributes to learners exiting the 
system. Young people concurred with 
these findings and suggested that a 
culture of failure had become norma-
tive. They expressed frustration with 
the inexperience of teachers often 
teaching subjects for which they were 
not qualified, and the lack of relevance 
of education to the South African con-
text and to day-to-day life experience. 
Peer pressure to engage in anti-social 
behaviour and lack of discipline were 
also some of the push factors within 
the schooling system.

Conditions within the home and 
the community also pull learners out 
of school. These include financial dif-
ficulties by way of direct costs (school 
fees), indirect costs (transport, books, 
uniforms) and opportunity costs of 
education (having to work to support 
the family, household chores and tak-
ing care of siblings). Young people 
also cited health concerns (teenage 
pregnancy and caring for parents and 
siblings infected by HIV) as reasons 
for drop-out. Underpinning these 
factors was limited parental support 
to cope with both the technical and 
social aspects of schooling.

Every year one-million learners exit 
the schooling system, 70% with incom-
plete secondary school education. 
Remediation is costly and difficult to 
achieve. A dual focus of strengthening 
the school system to prevent drop-
out and creating second chances is 
required — concerted efforts must be 
made to keep learners in school for as 
long as possible.

In summarising the findings of the 
round table, the chair, Mary Metcalfe, 
indicated that interventions must 
recognise that pervasive and chronic 
poverty underpins the reasons for 
learners not completing school. Fur-
thermore, the sectoral insularity that 
characterises service delivery must 
change. As outlined above, the reasons 
for drop-out reach beyond the borders 
of the schoolyard and are part eco-
nomic, part social and part personal. 
As such, learner retention cannot be 
the sole responsibility of the depart-
ment of education. An integrated and 
cross-sectoral approach is a prerequi-
site, and the round table proposed the 
following interventions to create good 
first chances:

l Extend the child-support grant to 
18 years of age and attach condition-
alities for school completion, as has 
been successfully demonstrated in 
South America;

l Build into the education system 
much more rigorous quality assur-
ance so that the experience of school-

ing is meaningful and gainful;
l Strengthen the availability of 

resources to teachers — both within 
the education and social services 
systems — to identify and support 
learners at risk of dropping out. This 
includes school aids and peer-support 
mechanisms;

l Increase investment in early child-
hood development and the foundation 
phase to ensure readiness for school 
and to prevent early repetition, evi-
dence for which is unequivocal; and

l Improve counselling services 
available to learners both within the 
schooling system and through parallel 
support services such as churches and 
youth structures.

Given the sheer number of young 
people who exit the schooling system 
prematurely, Carmel Marock, a dis-
cussant at the round table, indicated 
that a wider and more flexible range of 
learning pathways had to be promoted 
to create second chances. Many young 
people want to obtain their matric but 
they are largely unaware of the alter-
native pathways. These pathways are 
stigmatised as second-class education 
for “school rejects”.

But the value of further educa-
tion and training (FET) and other 
vocational programmes, such as 
the National Youth Service and the 
Expanded Public Works Programme, 
must be conveyed, and allocated ade-
quate resources to strengthen these 
systems, including funding for poten-
tial students to access them.

For learners in grades 10 to 12 and 
beyond to be able to enter and com-
plete alternative pathways, they need 
to be linked to viable exit opportuni-
ties either in the form of further edu-
cation or to the workplace. Greater 
coherence is required in skills develop-
ment programmes as well as between 
alternative pathways and the world of 
work. Given the social, economic and 
personal factors that underpin school 
drop-out, alternative pathways must 

be closely aligned to social support 
services.

Beyond the discussion of first and 
second chances, a conceptual shift in 
thinking about the issue of learner 
retention is required. The drop-out 
label carries with it the stigma of per-
sonal marginalisation and failure. Yet 
alternative pathways such as FET col-
leges are part of the education system 
— simply taking an alternative route 
to achieve the same end.

If we hope to turn the tide on the 
low status attached to FET and to 
encourage learners to see this as a 
continuation of their education we 
need to espouse a more positive and 
empowering discourse about school 
drop-out. The round table proposed 
the term “non-completer” or “not-yet-
complete” to signify someone who has 
not yet achieved the status of grade or 
certificate completion.

The fifth round table, on teen preg-
nancy, is scheduled for March 4 2008. 
For more information, contact Dr 
Saadhna Panday (spanday@hsrc.
ac.za, +2731-242 5516)

Saadhna Panday (PhD) is a senior 
research specialist on child, youth, 
family and social development in the 
HSRC. Fabian Arends is research spe-
cialist on education science and skills 
development in the HSRC. They write 
on  behalf of the Youth Policy Initia-
tive team

Saadhna Panday 
and Fabian Arends 
identify drop-
out trends in our 
schools and how to 
tackle them

Comment

What it means
Young people equate life as a 
dropout to living in a prison. Their 
opportunities by way of jobs, loans 
and even establishing relationships 
are severely curtailed, as such 
options are reserved for those 
with qualifications. The value 
of education only comes in 
retrospect; young people are filled 
with regret as high expectations 
of “cracking” the job market are 
short-lived. These were sentiments 
echoed in discussions held on 
learner retention in preparation 
for the fourth round table of the 
Youth Policy Initiative.

So what do dropouts do with 
their time? Labelled as outcasts 
and losers, their lives can be 
filled with negativity and lack of 
purpose.

Without access to income, young 
people are home-bound or hang 
out on street corners, hustling to 
make a living through informal 
trading and becoming easy recruits 
for criminals. When work comes 
their way it is often piecemeal, 
poorly paid and labour-intensive. 
Dropouts are the waiters, security 
guards, taxi drivers, cleaners, 
gardeners and handymen of our 
society. — Fabian Arends and 
Saadhna Panday 

Every year one 
million learners 
exit the schooling 
system, 70% 
with incomplete 
secondary school 
education

The highest 
drop-out rates 
are experienced 
between ages 
16 to 18, roughly 
corresponding 
to grades 10 to 
12. Photographs:
Oupa Nkosi
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UNINTERRUPTED

POWER
No fumes, no noise and no maintenance.

IntelliPower-4

Clean, Safe, Silent.

R5499
Total Payable: 9186

Interest Rate: 26%

Dep: 549.90 • 306 x 30

No noise, no fumes, no maintenance, that’s right, unlike a generator, the IntelliPower-4 is the solution

to unreliable power supply. The system automatically transfers to battery power when mains power is

lost and returns to mains power when this is restored. IntelliPower uses standard high amperage

12 volt batteries. The system has built-in chargers which charge the batteries while the mains power is

in operation, with LED indicators and an audible buzzer to notify you what the status is of your batteries.

IntelliPower is simple to install and comes with the required battery connection cables.

• Uses deep cycle 12 volt batteries

• Built-in Automatic battery charger

• Seamless and automatic switchover

  to battery backup on loss of power

• Provides overload protection

• Switch back to mains on restoral of power

• Cold start operation

• LED indicators with audible buzzer

  for status changes and alarm notification

• Simplified step-by-step user manual

• Battery cables supplied

CONTINUOUS BACK UP
POWER OF 8 HOURS

Valid While Stocks Last!
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